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Abstract 
This research aimed at improving students’ speaking activeness using Oral Questioning Technique in 
teaching learning process. The subject of this research was the 10
th
 grade students of Multimedia class 
at SMK Mandiri Pontianak academic year 2016/2017. This research was done by asking nd answering 
the materials to make the students active in speaking. The method of this research was a classroom 
action research. The researcher observed the improvement of students’ activeness in speaking by 
collecting data through observation and measurement technique. The data were in the form of 
observation checklist, field notes, and activeness table. The data were collected by analyzing field notes 
and observation guidelines during the research and by measuring the students ‘individual score in 
activeness. The result of this research showed that Oral Questioning Technique can improve the 
students’ activeness in speaking. The students’ individual score in activeness also improved in teaching 
learning process. From the result, it can be concluded that students’ activeness in speaking taught by 
Oral Questioning Technique was improved. In addition, this technique can help students to speak 
actively. 
 
Keywords: Oral Questioning Technique, Multimedia Students, Activeness in Speaking, Classroom      
 Action Research. 
   
 
 
Teaching learning process is a process where 
the teachers give the    knowledge based on their 
experiences to the students. In the process of 
teaching and learning, the teachers and the 
students are the core of activity, where the 
teachers act as the educators to make the students 
become smart and have good attitude. In another 
side, the students act as the learners to do every 
instruction from the teachers. 
The process of teaching learning in 
vocational high school (SMK) is based on the 
students’ needs to work. It’s designed to create 
ready workers, so that the students of vocational 
high school have many practices in their teaching 
learning process. The students are expected to 
have good skills in order to be able to work after 
completed their study in vocational high school 
(SMK). Vocational high school (SMK) has many 
majors. These majors help the students to focus on 
increasing their skills based on the major they 
take.  
SMK Mandiri is a school where the 
researcher of this research did his teaching 
practice several months ago. Based on his 
experiences, he found some problems in the 
process of teaching learning English on the 10
th
 
grade students of multimedia class. The problems 
are: the students were seldom to ask questions 
about the material that they did not understand, 
they could not answer the questions from the 
teachers, they did not pay attention to the 
teachers’ explanations, and they were very seldom 
to communicate in English even in English 
speaking class. In another words, the students 
were passive in the process of teaching learning. 
Furthermore, the teacher did not have a good 
technique in teaching the students. The teacher 
only explained the material, asked the students to 
read, and then gave the students a task. 
 Based on the teacher’s and students’ 
behavior in the classroom, the researcher intended 
to solve the problems that he found on the teacher 
and students in teaching learning process at SMK 
Mandiri. He implemented a classroom action 
research using oral questioning technique as an 
alternative to improve students’ speaking 
activeness in the process of teaching learning 
English speaking. The researcher focused on the 
students’ speaking activeness because the most 
problems that he found were in the speaking class. 
He believed that using oral questioning technique 
could improved students speaking activeness in 
3 
 
the process of teaching learning English speaking. 
Mastery the speaking skill is important to be 
able communicating orally with others. According 
to Richard (2008, p. 19) that the mastery of 
speaking skills in English is a priority for many 
second-language or foreign-language learners. 
According to Ur (1996, p. 120), “speaking seems 
intuitively the most important: people who know a 
language are referred to as speaker of that 
language”. It is an activity to express what is in 
mind in order to demand the information or 
service. Murcia (2001, p. 103) stated “the ability 
to speak a language is synonymous with knowing 
that language since the speech is the most basic of 
human communication". In other words, the 
fundamental language mastery must be through 
speech since it is the primary form of 
communication.  Many students make mistake in 
placing how they should speak in different 
situation. There are many elements of speaking 
that must be mastered by students in order to 
make them confident and more polite.  Here are 
the elements of speaking proposed by Thornburry 
in Harmer (2007, p.343). 
 There are several different speaking genres. 
One of them is transactional and interpersonal 
function. The main purpose of transactional 
function is conveying information and facilitating 
the exchange of goods and services, while the 
interpersonal function is about maintaining and 
supporting social relationship. The category of 
speaking events can be categorized into two 
varieties; interactive and non-interactive.  
According to Harmer (2007, p. 343), 
successful face to face interaction depends on 
knowledge of turn taking. How they buy time the 
other speaker or to make them stay speak with us. 
They must pay attention to the conversational 
rules and structure, such as conversational 
opening, interrupting, topic shift, and closing. In 
face to face conversation, the students must 
interact with the other speaker to show that they 
speak and listen actively. Hence, they might be 
able to paraphrase or asking not knowing word. 
Also, if they are involved in spontaneous face to 
face conversation outside the classroom they will 
talk and ask more than the word commonly found 
in the course book.  
Speaking is not only having amount of 
vocabulary and knowing the grammatical 
structure. To make speaking successful; the 
students must master in all elements of speaking 
above. All messages they deliver will be 
acceptable and they will be engaged in the 
conversation. 
Speaking is one of the basic skills to 
communicate effectively. Bygate in (Nunan, 
1989, p. 30) stated that learners need to develop 
skills in the management of interaction involves 
such things as knowing when and how to take the 
floor, when to introduce a topic or change the 
subject, how to invite someone else to speak, how 
to keep a conversation going, when and how to 
terminate the conversation and so on. That is why 
in teaching and learning speaking, the activity 
should encourage students to actively speak in 
target language. As stated by Harmer (2007, pp. 
345-347), teachers can use some of the following 
useful ways to encourage students in taking part 
in the speaking activity. a) Preparation b) The 
value of repetition c) Big groups, small groups d) 
Mandatory participation .  
In teaching and learning speaking, teachers 
may find the difficulties in speaking faced by the 
students. Ur (1999, p. 121) mentions the problems 
which are usually faced by students, they are as 
follow: a) Inhibition b) Nothing to say c) Low or 
uneven participation d) Mother-tongue use 
Having a good speaking ability is a must in 
order to have a good communication skill. It is 
because being able to speak well is an important 
part of communication. Students with good 
speaking ability will get easy in communicating 
and participating effectively and actively. 
Considering having a good speaking ability is 
important, there are some attempts mentioned by 
Ur (1999, pp. 121-122) to solve the problems, 
those are : use group work, base the activity on 
easy language, make a careful choice of topic and 
task to stimulate interest, give some instruction or 
training in discussion skill, and keep students 
speaking the target language 
Therefore, the teacher’s creativity is needed 
in conducting the lesson, using media, and 
technique which can engage the students to keep 
speaking actively is important. 
The teaching of English in vocational high 
schools has a different concept from that in 
general high schools in the same level. The 
emphasized aspect of teaching English in 
vocational schools is to give practices for students 
to use English. This is done in order to prepare 
them for being ready to face their future in the 
real communication contexts.  
The objectives of teaching English in the 
vocational school can be seen in the curriculum of 
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English for SMK (Depdiknas, 2006, p.402). It is 
stated that English is an adaptive subject, in which 
it is aimed at providing students the ability to 
communicate in English in the communicative 
material contexts needed for students’ division 
both spoken and written. Besides, English also 
puts the students forward for the ability to 
communicate in the daily life based on the global 
standard and give the students chance for 
developing communication to a higher level.  
The scope of English in vocational high 
schools includes three aspects (Depdiknas, 2006, 
p. 402-403). The first is communication basic of 
English at novice level. The second is 
communication basic of English at elementary 
level. The third is communication basic of English 
at intermediate level.  
According to graduation competence 
standard (SKL) of vocational schools, English as 
one of subjects in the school has two main aims. 
The first is the students are able to get knowledge 
and basic skills of English to support their major 
competency. The second is the students apply 
their mastery of knowledge and basic skills of 
English to communicate both in the spoken and 
written forms at the intermediate level since they 
have passed the novice and the elementary levels. 
Active learning is a process where the 
students engage in activities during the teaching 
learning process. According to Bell and Kahrhoff 
(2006, p. 1), “Active learning is a process wherein 
students are actively engaged in building 
understanding of facts, ideas, and skills through 
the completion of instructor directed tasks and 
activities. It is any type of activity that gets 
students involved in the learning process”. It 
means that learning occurs when students become 
engaged in an activity that utilizes the content and 
skill they are learning. Any new information 
introduced during the activity that is consistent 
with current knowledge and understanding is 
assimilated easily. Any new information that is 
not consistent with past experiences and 
understanding is either rejected as being wrong or 
is built into new knowledge. New knowledge is 
constructed when students combine new 
information with existing knowledge through the 
process of reflection (Adams & Burns, 1999) in 
Bell & Kahrhoff (2006, p. 4). Thus, learning is 
enhanced when students repeat the information in 
their own words or when they give examples of 
the information.  
Active learning let the students to work and 
dependent with their friends in case learning 
English especially in speaking. Khalid (2012, p. 
2) stated “Active learning is, in short, any learning 
activity engaged in by students in a classroom 
other than listening passively to an instructor’s 
lecture”. The students will be said active if they 
are not keeping listening to the teacher. But they 
will think critically what the teacher said. The 
most successful classrooms are those that 
encourage students to think for themselves and 
engage in critical thinking (Halpern 1996; 
Kurland 1995; Unrau 1997) in Crawford, Saul, 
Mathews, and Makinster (2005, p. 4). Critical 
thinking let the students to think on their own 
thoughts and based on their point of view to solve 
the problems. It will make the students getting 
enjoyed and exciting with the teaching learning 
process that the classroom will active. 
To make the students active in speaking 
English, the teacher should create categories or 
types of question and teaching objective 
(Crawford, Saul, Mathews, & Makinster, 2005, p. 
4). Because by giving questions, the students will 
think and can discuss the answer with their friends 
or their teacher. It also can make the classroom 
goes lively. (Mathews 2003) in Crawford, Saul, 
Mathews, & Makinster (2005, p. 7) stated 
“classroom that invites students to active learning 
and critical thinking have some features in 
common”. The features are as follow: 1) Teachers 
and students share responsibility for the classroom 
climate. The students participate in developing the 
classroom actively and the teacher invites students 
to take a role in developing the classroom. 2) 
Teachers model thinking for students and support 
students as they share their thinking strategies. 
The teacher demonstrates the students how to 
think critically and respect the different of their 
friends’ point of view. 3) There is an atmosphere 
of inquiry and openness. The teacher shows 
students ways to solve the problems in the 
classroom, and he/she gives students more 
corrective advice than criticism and evaluation. 4) 
Students are given support, but just the right 
amount of it. The teacher monitors what are the 
students learning, how they are thinking, 
investigating, and communicating. She/he gives 
the guidance as they show they are ready for it.  
5) The arrangement of the space makes it easy and 
natural for the students to work together and talk 
to each other. The teacher should create a 
comfortable classroom to make the students 
5 
 
interest in learning activities. For example, asks 
them to sit in a circle. 
Those features can be implemented by the 
teacher to attract the students’ attention in 
learning especially speaking English. The teacher 
should make the classroom more inspiring to be 
active. Harmin (2006, p. 17) mentions the four 
steps process to make the classroom more 
inspiring to be active. The first step is targeting. 
Self-guided professionals maintain clear standards 
for themselves, are in touch with their ideals, 
know the direction they want to go, and notice 
fairly quickly when they drift or are thrown off 
track. The second step is adjusting. Self-guided 
professionals are able to adjust their teaching 
when they choose to do so and are not reluctant to 
explore something new if they sense it might help 
them better serve their ideals. The third step is 
balancing. Self-guided professionals maintain a 
fair measure of personal balance and, when they 
become stressed or depressed or are otherwise 
thrown off balance, they are able to regain their 
balance. The fourth is supporting. Self-guided 
professionals are willing to share ideas and talk 
with colleagues about professional questions, 
including their personal confusions and 
weaknesses, and they feel supported by that 
collaborative process. 
Those steps are useful for the teacher because 
the teacher should prepare everything before they 
come to the classroom. The teacher should create 
everything that can engage the students in the 
learning activities. Students’ engagement is one 
product of active learning (Barkley, 2010, p. 6). It 
means that the classroom will go passively if the 
students do not engage with the activities.  
Active learning is one of the processes in 
speaking fluently. As the teacher, we have to 
know what the characteristics of active learning 
are. According to Bonwell and Eison (1991, p. 
19), there are some characteristics of students’ 
active learning. a) Students are involved in more 
than listening. They will talk active during the 
teaching learning process. b) Less emphasis is 
placed on transmitting information and more on 
extending students' skills and ideas. They will 
share the information that they know each other. 
c) Students are involved in higher-order thinking 
(analysis, synthesis, evaluation). They will think 
critically how to solve the problems. d) Students 
are engaged in activities (e.g., reading, discussion, 
and writing). They do not keep silent but 
participate in the activities. e) Greater emphasis is 
placed on students' exploration of their own 
attitudes, values, and prior experiences. Students 
have the role center in the classroom. 
Questioning is a valuable form of assessment 
that is most commonly used in the classroom. 
Xiaoyan (2008, p.93) stated that Classroom 
questioning is a common and traditional teaching 
method.  In fact, it is without a doubt an important 
feature of practically all teaching to say the 
least. Questioning is used to get information or 
concepts learned from the students in order to 
assess if they have mastered the concepts, Primo 
(2004, p.2) stated that the teachers elicit 
information through questioning in the classroom. 
Questioning is a type of formative assessment, 
that is, it can be used throughout a lesson.  The 
teacher elicits information from the students and 
evaluates the information. Questioning can be 
done to assess and activate prior knowledge, and 
during and after a lesson to assess comprehension 
and mastery of a concept.  
The importance in questioning lies in that 
teachers need to use various questioning strategies 
to set up students for success. Ahmed (1999, p.1) 
said that the teachers have the opportunity to 
guide the students through questions, to prompt 
them and to encourage them.  For example, 
teachers should plan questions as they prepare 
their lessons, considering the instructional goals 
and emphasizing questions that reinforce 
them.   Teachers should use vocabulary that 
students can understand, ask clear and specific 
questions, and be sure to incorporate questions 
from all levels of the students. Questions should 
also be constructed to connect important concepts 
and give the teacher feedback above all else.  It’s 
also important to understand that if students aren’t 
answering the question as the teacher expected 
then the question needs to be rephrased.  The 
teacher also needs to understand that students 
need time to think about the answer, so wait time 
should be allowed when eliciting a response from 
a student. When teachers ask students questions, 
they typically wait less than one second for a 
student response, Rowe (1986, p.43). 
Questioning in the classroom is the most 
common form of assessment.  Without a doubt 
questions should play an important role in every 
classroom, Arslan (2006, p.82) mentioned that 
questioning is the most important teaching 
technique in use today. It requires lots of mental 
preparation on the teacher’s behalf, and when the 
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questions are set up properly can be effective in 
assessing the students. 
The teachers use question, especially oral 
questions is to build discussion, to make students 
active, to help students understand the materials, 
to help students achieving their goal, and for 
many other reasons. Blosser (2000, p.2) stated 
that questions are a large part of a teacher’s stock-
in-trade. Oral questioning technique seems like a 
very simple one, but it is useful to build students’ 
activeness in the process of teaching learning 
English. 
Sometimes in applying oral question 
technique, the teachers do not really understand 
why and how they do it, they only asking 
questions without knowing what behind the 
questions are, oral question is like a very simple 
technique, but if the teachers always apply it in 
the process of teaching learning, they will feel 
how big the result of this technique is. We would 
probably discover that most questions are 
designed to determine only whether a student does 
or does not know a particular item of information, 
but our questions need to do more, Blosser (2000, 
p2). 
Giving oral questioning in the process of 
teaching learning is for some reasons, it depends 
on teachers need. According to Fusco (2012, 
p.14), the teachers use questioning in the 
classroom for variety of ways and for different 
reason. Questioning is to make sure that the 
students have understood the basic point of a 
lesson. Or according to Wilen in Fusco (2012, 
p.14), the purposes of asking questions in the 
classroom is to stimulate the student to participate 
in the class; to initiate discussion of a topic, issue, 
or problem based on previous learning; and to 
evaluate students’ preparation for a later learning. 
Oral questioning is a good technique to be 
used in teaching. The students will feel more 
respected by the teachers. The experienced 
teachers must know that listen to the students’ 
answer will build their willingness to get involved 
in the class activities. They will be more excited 
and interested to master and understand all 
materials. Fusco (2012, p.14) said that hearing 
students’ answers will make them to feel excited 
and empowered, and they begin to apply this 
understanding and self-confidence to a broader 
range of topics. 
Like another technique of teaching, oral 
questioning technique has the strengths and 
weaknesses. 
Oral questioning technique is important to be 
applied in teaching learning process. Almeida 
(2011, p.638) mentioned that asking questions is 
of crucial importance for the teaching and 
learning process. This oral questioning technique 
is able to make the class effective. Krasnoff 
(2016, p.7) stated that oral questions posed during 
classroom recitations are effective in fostering 
learning. The students will be active to think in 
answering the questions from the teacher. Also 
questioning students orally will train the students 
to express their idea in public, this technique will 
force the students to answer the question than 
finally they will not be nervous anymore 
communicating their ideas in the classroom. Than 
the different ideas from the students when they 
answering the questions will bring them to discuss 
about the material, by discussing the material, the 
students are able to understand materials deeply.  
There some weaknesses of oral questioning 
technique in implementing it the classroom. By 
asking questions orally some students will feel 
afraid to make mistakes in answering the 
question, they worry to be laughed in the 
classroom. Basic (2011, p.14) stated that students 
are afraid of being laughed at. The teacher should 
not put them in positions where they could risk 
making fools of themselves in front of their 
classmates. It makes them to be silent rather than 
answering the question, so that the teacher needs 
to motivate them to speak, the teacher can tell 
them that making mistakes in learning is a must. 
It’s also hard for the teacher to make question that 
appropriate to the students’ level, the teacher 
needs to think and prepare it before coming to the 
class, beside that, if the students do not directly 
answer the question, it will waste of time, to avoid 
it, the teachers should not wait for long time, 
she/he should find another students to answer the 
question.  
The weaknesses of this oral questioning 
technique can be solve by the solution given, so 
that this technique still can be used to improve 
10
th
 grade students’ speaking activeness of 
Multimedia class in speaking class at SMK 
Mandiri.  
In the process of teaching learning, the 
teachers have any sessions in teaching, such as 
before, during, and after instruction. As teachers, 
they can apply their oral question in every session 
based on their need. According to Wilen (1987, 
p.27-30), teachers’ questioning can be applied in 
three sessions: the first is asking question before 
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instruction, the second is asking question during 
instruction, and the last session is asking question 
after instruction in the process of teaching 
learning in the classroom. The researcher also 
applied oral questioning technique in three 
sessions. Before applying the technique, the 
teacher gave the materials of descriptive text to 
the students a week before teaching, she asked the 
students to learn at home about the material.  
In this session the teacher asks the students 
the general question that related to the materials. 
She/he chooses some students to answer the 
question. If the students cannot answer the 
question, the teacher asks other students to answer 
it.  This question session is to make the students 
interested in the subject matter. By this step the 
students will be invited to be involved in the 
process of teaching learning, they will be more 
relax to learn new material, and they will be ready 
to follow the class activities. 
In this session, the teacher starts to ask the 
material to the students. She/he asks all students 
in the class about the whole material that she/he 
has given to the students. Every student gets their 
turn to be asked. The students are also asked to 
ask question to the teacher if they do not 
understand about the material. Furthermore, the 
students should ask question to their friends. This 
session builds the discussion between teacher to 
students and students to students. It also can build 
students’ understanding, when the teacher asks 
some oral questions to some students, they try to 
answer the questions and another student prepare 
their answer for the questions, of course, this 
question session will invite the students to learn 
powerfully and easier to understand the material 
given. 
Asking question after instruction is the last 
session in this technique. In this session, the 
teacher asks the students all materials to the 
students as the conclusion of the lesson. This 
session is useful for both teacher and students, 
because it helps the teacher to know the students’ 
understanding and to measure the students’ input. 
Also it helps him/her to know the quality of 
his/her teaching. If the students can answer the 
questions well, it means that the teacher 
successfully teaches the students, but if the 
students cannot answers, it means that the 
teachers need to evaluate their technique of 
teaching.  
  
 
METHOD 
The purpose of this research is to solve the 
research problems. In solving the problems, 
various kinds of method can be applied. It 
depends on what kind of research it is. Since the 
researcher intended to find out whether oral 
questioning technique can improve students’ 
activeness in speaking, so the researcher 
conducted a classroom action research where the 
researcher paid more attention to the teaching 
learning process. Tomal (2010, p. 10) stated 
“action research is a systematic process of solving 
educational problems and making improvements”. 
Some other experts also talk about classroom 
action research. According to Koshy (2005, p. 9), 
“action research is about working towards 
practical outcomes and also about creating new 
forms of understanding, since action without 
understanding is blind, just as theory without 
action is meaningless”. In addition, McNiff and 
Whitehead (2006, pp. 13-14) stated  “we can use 
action research when we want to improve our 
understanding, develop our learning, and 
influence others’ learning”. Furhermore, Creswell 
(2012, p. 592) stated “the purpose of action 
research is to improve the practice of education, 
with researchers studying their own problems or 
issues in a school or educational setting”. Hence, 
classroom action research was useful to improve 
the teaching learning process. 1) Planning: How 
to make a better activity. 2) Action: The action of 
plan in a real treatment. 3) Observation: To see 
how the process of the treatment is. 4) Reflection: 
Reflect what the researcher had been done and its 
effect for students’ improvement. 
This research was conducted at SMK 
Mandiri Pontianak. The researcher of this research 
had two subjects. The first subject was the 10
th
 
grade students. In this school the 10
th
 grade 
students consisted of five classes. The researcher 
had chosen the 10
th
 grade students of Multimedia 
class where the total number of the students were 
26 students. It consisted of 16 female and 10 
male. The second subject of this research was the 
English teacher who taught the 10
th
 grade students 
of multimedia class at SMK Mandiri. 
In analyzing the improvement of the 10
th
 
grade students’ speaking activeness of Multimedia 
class at SMK Mandiri, the researcher got the data 
about what the teacher and the students did during 
the teaching learning process using oral 
questioning technique. The 10
th
 grade students’ 
activeness in speaking was the researcher’s main 
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interest in doing this research. It helped the 
researcher to know the improvement of the 
students in teaching learning process in the 
classroom. 
 
 
Technique and Tools of Data Collection 
Technique of Data Collection 
The researcher of this research used two 
techniques of data collection. The first is 
observation technique and the second is that 
measurement technique. Those two techniques 
were applied in order to find out the students’ 
speaking activeness in teaching learning process. 
The researcher used three tools of data collection. 
The observation checklist and field note were 
used for observation technique, then the students’ 
activeness was used for measurement technique.  
1) Observation Checklist : The researcher kept the 
process of the activities in form of a note that 
records any action happens in the classroom when 
the treatment was given. He also gave checklist 
() in the observation checklist table. This 
observation checklist helped the researcher to find 
out the students’ activeness in teaching learning 
process. 2) Field Note Field was used by the 
researcher to record anything happened in the 
classroom when oral questioning technique was 
applied. It contained of planning, action, 
observation and reflection. It was used to give 
additional information which could not be 
gathered from observation checklist table. 3) 
Students’ Activeness was used to see the 10th 
grade students’ improvement of Multimedia class 
at SMK Mandiri in teaching learning process. It 
was made on the table which consists of two 
aspects. The first aspect is asking questions 
aspect, it has two indicators, indicators A= the 
students ask the teacher about the materials, 
indicator B= the students ask their friends about 
the materials. The second aspect is answering 
questions. It also has two indicators, indicator A= 
the students answer the questions given by the 
teacher, and indicator B= the students answer 
their friends’ questions. The table of students’ 
activeness can be seen in the lesson plan in this 
research.  
Data Analysis 
To know whether oral questioning technique 
can improve the 10
th
 grade students’ speaking 
activeness of multimedia class at SMK Mandiri in 
teaching learning process using oral questioning 
technique, the researcher analyzed the data. 
Firstly, the researcher used qualitative analysis for 
the data that were taken from observation 
checklist and field note. Secondly, the researcher 
gathered the quantitative data from the students’ 
speaking activeness in asking and answering the 
questions. The data which were analyzed as 
follow: 1) This observation checklist has 13 
aspects which were done by the teacher and the 
students such as responding the teacher’s greeting, 
answering the teacher’s questions, asking 
questions to the teacher, asking the students one 
by one, speaking loudly and etc. The researcher 
analyzed all the aspects in the observation 
checklist then described it into paragraph. The 
researcher described in detail the aspects which 
were done and were not done in teaching learning 
process using oral questioning technique. 2) In 
this field note, the researcher got the data from the 
teacher’s and the students’ activities in teaching 
learning process which was not gathered in the 
observation checklist. Like in the observation 
checklist, the researcher also described every 
point in the field note as the additional description 
of the activities in the classroom where oral 
questioning technique was applied. This data gave 
more information to the researcher about the 10
th
 
grade students’ speaking activeness of Multimedia 
class at SMK Mandiri after applying oral 
questioning technique. 3) In analyzing the data of 
the students’ activeness in speaking, the 
researcher counted the number of the students’ 
individual question and answer in the table of 
students’ activeness, then the score was divided 4 
based on the table. 
RESEARCH FINDINGS AND DISCUSSION 
Research Findings 
The purpose of this research is to improve the 
students’ speaking activeness in teaching learning 
process using oral questioning technique. As the 
researcher stated in the chapter one, the 10
th
 grade 
students of multimedia class at SMK Mandiri 
were identified to have a problem with the 
activeness of theirs during teaching learning 
process, actually the students were expected to 
have a good participation in the classroom. In fact 
the students were passive to participate in the 
process of teaching learning English. The 
researcher of this research believed that using oral 
questioning technique could improve students’ 
speaking activeness during the class. To convince 
the idea, a classroom action research was 
conducted on the 10
th
 grade students of 
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Multimedia class at SMK Mandiri Pontianak 
academic year 2016/2017 on April 2017. Two 
cycles were carried out involving 26 students and 
a collaborator. 
In the first cycle the researcher found that 
the students gave positive respond during the 
activity. The students were able to respond to 
the teachers’ greeting and prepared things 
they needed to study, but there were problems 
that the researcher found, the students were 
nervous and afraid to answer the questions 
from the teacher, they spoke slowly to 
communicate in English in the classroom and 
they looked at the material to answer the 
questions. In the second cycle the researcher 
found that the students could answer the 
questions from the teacher and from their 
friends. They seemed relax and did not 
nervous anymore. It could be seen from their 
voice, they spoke loudly in answering the 
questions. The teacher asked the whole 
material to the students in the second session 
of oral questioning technique, the teacher 
asked the students to answer her questions. It 
found that the students did not see the 
material anymore and did not ask to the mates 
and teacher to answer the questions. In other 
words, the students answer the questions by 
their own selves. 
Discussion  
From the research finding above, the 
researcher had some important points to be 
discussed: Oral questioning technique as one of 
teaching speaking techniques was suitable to be 
implemented in English class. This technique 
could improve the students’ speaking activeness 
in the process of teaching learning English 
speaking. Through this technique, the students 
made themselves to get involved in practicing 
their English speaking. It correctly said by Wilen 
in Fusco (2012) that asking questions to the 
students in the classroom is to stimulate them to 
participate in teaching learning process.  
When oral questioning was applied in the 
classroom, the students showed their progress 
slowly but sure. In the treatment they could 
answer the questions from the teacher. They asked 
to the teacher about the material that they did not 
understand, they asked some questions to their 
friend, and they also looked enthusiast to follow 
the activities of the class. It correctly said by 
Krasnoff (2016) that posing oral questioning 
during teaching learning process is effective in 
fostering learning. 
When this oral questioning technique was 
implemented in the classroom, the students got 
better discussion in teaching learning English 
process. The students slowly tried to speak 
English with the teacher and their friends, even it 
was hard for them to try to communicate in 
English but finally they could do it well. They 
were not nervous anymore when answering the 
question from the teacher and their friends.  
The improvements were very clear when this 
technique was implemented on the 10
th
 grade 
students of multimedia class at SMK Mandiri 
Pontianak. The students could improve their 
activeness in speaking class. Firstly, they were 
afraid to answer the questions, they were afraid to 
be laughed by their friends. It correctly said by 
Basic (2011) that answering questions orally 
makes the students afraid of being laughed. But 
after asking them continuously then finally they 
looked enthusiast, they were relax following the 
instruction from the teacher, and they could speak 
loudly when answering the question from the 
teacher and friends. 
The researcher of this research considered 
that this oral questioning technique was successful 
in improving the 10
th
 grade students’ speaking 
activeness of multimedia class at SMK Mandiri 
Pontianak. It could be seen from the process of 
teaching learning. The students could follow and 
understand the teacher’s interaction, they more 
active in asking and answering the questions. The 
improvement was analyzed from their ability in 
answering the question orally. Furthermore, it can 
be seen from the students’ score in the table of 
activeness, they got improvement in every 
teaching learning process. 
Indeed, this improvement was resulted by 
some modifications which were made by the 
researcher and the teacher in the second cycle. In 
this phase, the teacher gave the students’ 
opportunity to do questions answers about the 
materials with their chair mates, so that the 
students could understand the material deeply.  
The teacher also actively walked around to control 
the students. By this way, the students could 
clearly hear the teacher’s questions and answers. 
The teacher also looked welcome to give some 
helps once the students raised their hands. As the 
result the students became active to speak in the 
process of teachin English speaking. 
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CONCLUSION AND SUGGESTION 
Conclusion 
Based on the result of  CAR on the 10
th
 grade 
students in academic year 2016/2017 at SMK 
Mandiri. In this research conducted two cycles of 
classroom action research, the researcher found 
that there was an improvement in students’ 
speaking activeness. In addition, the students also 
seemed excited to answer the questions. As the 
major problem, the students’ speaking activeness 
was also improved. However, the researcher and 
the teacher had to give little modification in the 
second cycle since it did not improve in the first 
cycle. Besides that, the students were also capable 
to answer the questions correctly. 
  
Suggestion  
This section was closed by leaving some 
suggestions for the teacher, she was suggested to 
walk around the class and control the students 
answer. It was proven that by doing this way, the 
students were getting more active in the process 
of teaching learning English speaking. The 
teacher also needs to modify her language to 
communicate with the students. In another words, 
when the teacher asks and answers the questions, 
she may use the easy and familiar words, so the 
students will understand the questions easily and 
answer it well.  
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